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LITERATURE REVIEW

In a research university steeped in tradition and
politics, redefining inter-departmental relationships to form
meaningful connections between librarians, faculty, and
students can be difficult. By developing credit-bearing courses
that combine subject-specific mastery with information and
media literacies, librarians in two colleges within a large
research university have moved beyond traditional
departmental boundaries. These courses embolden students to
dive deeply into the subject of their selected major, while
strengthening relationships with faculty members unaware of
the librarian skillset.

Librarians collaborating with faculty to teach in creditbearing courses is far from new (Barsky, Read & Greenwood,
2011; Lundstrom, Fagerheim, & Benson, 2014; Øvern, 2014).
At large research universities, librarians typically receive many
requests of this nature each semester. Elsewhere too, members
of the faculty generally reach out to librarians for assistance on
one (or several) aspects of a course. In recent years, as
librarians look to expand their roles to remain relevant and
members of faculty are rewarded more for research output than
teaching, there exists increased opportunity for sustained
collaboration between the two (Watson et al, 2013). Indeed
when asked, faculty often reflect positively on the collaborative
experience (Hrycaj, 2007). When we look beyond collaboration
with faculty and librarians in existing courses to new courses
being developed solely by librarians or collaboratively between
faculty member and librarian, the literature is limited.
Librarian-led courses that have been marketed as information
literacy or research skills courses exist (Burke, 2011; Mayer &
Bowles-Terry, 2013) but to our knowledge, few if any courses
have been developed to cut across departmental boundaries to
focus on subject disciplines amidst information, media and
scientific literacy frameworks.

In this paper, we will discuss previous experiences that
fueled our desire and informed our process of developing
discipline-based, semester-long courses.
Shifting from
secondary and adult education to traditional one-shot library
instruction sessions challenged previous norms for building
rapport and assessing student learning. Whereas previous
opportunities enabled sustained interactions with students,
traditional library instruction often limits this. After trying to
adapt to this format for several semesters and being
disheartened by the results, the authors of this paper turned to
colleagues both within and outside of the library to attain
institutional support for more meaningful semester-long creditbearing teaching opportunities. When developing a course
nestled within a discipline's curriculum, and designing
assessment opportunities that embraced a tiered approach to
build upon previous outcomes, the nonprescriptive nature of the
new ACRL Framework (Association of College and Research
Libraries, 2015) was leveraged strategically to engage students
and enhance learning.

As more universities work to justify the value of a 4year degree in this age of freely available Massive Open Online
Courses (MOOCs), capturing data that supports the
achievement of university objectives is crucial (Thonney &
Montgomery, 2015). Formative assessment, or assessment that
captures the growth of student progress over time, provides
more meaningful context when coupled with summative, or
strict outcome-based assessment. Unfortunately however, due
to time constraints and other issues, instructors often pick one
strategy over the other, then rely on didactic instruction and
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anecdotal evidence that suggests that students understand a
concept before they actually do (Akinde, 2015). Disconnects
between self-reported competencies by students and selfreported objectives by instructors further perpetuates the lack
of meaningful assessment (Lanzig & Kijas, 2013). Although
instructors are starting to think about the expected outcomes
and processes required to reach each outcome (Oakleaf, 2011)
more can be done. One solution is to create assessments that
span several weeks and demonstrate student competencies from
one time point to an end point or culminating deliverable. In
some cases, this may mean creating new multi-week courses
that incorporate such strategies instead of assessing student
learning several weeks before, then after, a one-shot class.

STRATEGIES FOR OBTAINING INSTITUTIONAL
BUY-IN AND COURSE DESIGN
Both HADM2720 and BIOG1250 are courses
developed by liaison librarians in the School of Hotel
Administration (SHA) and the College of Agriculture and Life
Sciences (CALS). While the library supported the librarian
instructors, the course creation efforts were spearheaded by the
individual librarians, and in the case of BIOG1250,
collaboration with a member of the faculty. Both courses were
designed with disciplines in mind, and course content centered
on interests and topics related to those disciplines. Central to
successfully designing each course was identifying learning
goals that aligned with both the college curriculum and the
library's instructional philosophy. All colleges at our university
have unique learning outcomes that graduates from the college
should attain throughout their tenure, and the university as a
whole has broader objectives, including engagement with offcampus communities and international experience. When
framing each course and identifying its unique contribution to
the student experience, understanding the broad and narrow
objectives institutionally, as well as the key objectives in the
discipline, were key to the successful course launch.
Understanding the climate of each college, as well as
the necessary channels needed to pass through for getting a
course approved, helped in the drafting and pitching of syllabi
for the course. After participating in the CALS Curriculum
Committee, it was clear that opportunities existed to embed
information literacy into existing course frameworks while not
taking away or adding to the stringent requirements of students
in the college. A model already in place was an optional onecredit seminar style class that can easily be added to existing
three-credit lectures as a way for students to gather four credits
in the course. The result was a one-credit add-on that would be
optionally added to any large enrollment class, providing the
student the opportunity to expand understanding of scientific
topics and scientific communication related to the subject of the
three-credit course.
In launching each course successfully, a key
component was emphasizing the credentials of the instructors.
For HADM2720, that meant stressing business knowledge and
education, as well as previous experiences, both academic and
practical, with pedagogy and instruction. For BIOG1250, this
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meant highlighting previous experiences in the science
classroom and research laboratory and highlighting our
experience writing and participating in the review process for
scientific publications. In these conversations, faculty members
admitted to not fully understanding the skills and experience of
librarians and exclaimed excitement after learning them. In fact,
during initial conversations with one faculty member in
particular, he expressed amazement that he hadn't worked with
librarians before. The key to creating successful partnerships
between faculty members and librarians was to identify the
strengths of each worth highlighting.
Another aspect of successful course creation was to
identify the general competencies in information, media and
scientific literacies that students should possess upon course
completion, and structuring weekly outlines to cover each topic.
In the case of BIOG1250, two librarians and one faculty
member split the content equally. The democratic, "crowdsourced" nature of the instructors’ arrangement fit perfectly
with the Wikipedia platform that was used precisely to educate
about the strengths and weaknesses of crowd-sourced, usercentered information platforms. In the case of HADM2720, a
librarian taught 15 sessions without close collaboration with a
faculty member. It was critical that the instructor understood the
courses students would take before and after this course, to
instill students with the business information literacy skills
necessary to succeed in upper-level courses. Additionally, the
instructor reviewed syllabi of other courses from the sponsoring
college to determine the best assessment formats to use to
evaluate learning within a business framework.

INCORPORATING AUTHENTIC ASSESSMENT
In addition to one-shot instructional sessions limiting
the rapport and content that instructors may cultivate and teach,
one-shot instruction limits measures of student mastery of a
subject. By building in tiered, or scaffolded, assessment
opportunities over the course of a semester, and in turn equating
successful completion of the course to the summation of skills,
librarians can better tell the learning that took place with their
students. Further, instead of asking students to tell what they
learned, the semester-long assessment allows students to
actually show their mastery in a variety of contexts and formats.
This allows instructors to build on initial context and provide
additional opportunities to analyze situations and course
materials from multiple perspectives. If it is clear students are
struggling with a particular discipline-specific threshold
concept, the instructor can make appropriate changes to ensure
understanding before advancing in course materials.
Extended context with students allows instructors to
better understand individual learning needs and preferences.
Having multiple sessions allows the instructor to design lessons
that appeal to visual, auditory, and kinesthetic learners, and
provide distinct assessment opportunities that fit those
preferences. For example, in HADM2720, students earned
grades through course participation, three short papers, a
midterm exam, two quizzes, an annotated bibliography research
project, and presentation. Each assignment was grounded
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within the business discipline and graded using rubrics students
were given at the beginning of the semester. In BIOG1250,
students earned grades by adding citations to weak Wikipedia
articles, making edits to enhance the depth of Wikipedia
articles, and presenting on their efforts to the class.
The broad, non-prescriptive nature of ACRL's six
Framework areas provides ample opportunities for librarians to
structure a semester-long course focused around one or more
areas, with various in-class and take-out assessments scheduled
as concepts expand and develop. One concept that was
repeatedly introduced and discussed throughout BIOG1250
was "Scholarship as Conversation." By identifying weaknesses
in Wikipedia articles, identifying citations that would
strengthen the article, providing feedback to peers and learning
about the science research redaction process, students started to
see that scholarship is constantly evolving, generally always
moving in the direction of improvement, although not always.
In HADM2720, students learned the importance of recognizing
how authority changes in various business constructs, and how
a sense of authority is constructed by an individual or business.
Specifically, the instructor worked to rid students of
preconceived notions that social media accounts were not
appropriate sources-in the right context. To appeal to auditory,
visual, and kinetic learners, the syllabi included forms of
assessment to appeal to each learning preference. Leaving flex
time in the syllabus is critical, for if students say that they
understand a threshold concept, but their assignments do not
show understanding, the instructor can adapt to ensure
understanding can be reached before advancing. The advantage
of multi-session courses in a relatively small group of 25
students is that the instructor can learn to respond to the unique
learning needs of each student.

GROUNDING IN INFORMATION AND MEDIA
LITERACY WITHIN DISCIPLINE-SPECIFIC CAREER
GOALS
It is critical that credit courses find authentic places in
the curriculum to move beyond reputations as “library courses”
in order to be recognized as courses that address information
and media literacy issues within the context of an academic
discipline. Framing the course as relevant, worthwhile, and
simultaneously enjoyable is essential for garnering student
interest. High student interest in the course is of course
essential, as high enrollment signals value to university
stakeholders. HADM2720 was made a permanent part of the
SHA curriculum, after faculty voted to incorporate the course
into the Information System Department. The permanent nature
of this course signals to students that the content is important,
and clearly connected to other courses taught within the
department and major. Student feedback from both BIOG150
and HADM2720 reiterated our initial belief that creating
discipline-specific courses that involve working closely with
heavily used daily sources would help students to engage with
course materials. As instructors continue to offer these courses,
crafting relevant marketing advertisements and course
descriptions is critical. Additionally, partnering with academic

advisors that will mention the course to students increases the
likelihood that students will register for these highly relevant
courses.
To apply information and media literacy concepts to
business curriculum goals and scholarly communication norms,
students in HADM examined the ACRL framework concerning
the creation and evaluation of authority. This directly ties with
SHA’s undergraduate learning outcome of students developing
“knowledge to analyze and act in a diversity of business
contexts.” The position of the course at the 2000 level is
strategic, as research skills learning in the course will directly
contribute to success in future courses mandated in the major.
In the sciences, as with business, the ACRL framework directly
integrates within the curriculum, although in a science
classroom the activities that apply will be different than those
in a business course. As stated before, "Scholarship as
Conversation”, was directly woven into the curriculum of
BIOG1250 through interactions with the Wikipedia
Community, discussions with other students in the course, and
demonstrated by conversations between faculty and librarians
within the scope of the time in the classroom.
Marrying discipline-specific threshold concepts with
information and media literacy concepts allows for librarians to
create cohesive, attractive courses that progress with
complexity and scope throughout the semester. To approach
“Authority is Constructed and Contextual” in HADM2720,
students focused on the wide range of sources necessary to
analyze businesses and markets. In both, HADM2720 and
BIOG1250, students found it particularly challenging to erase
their preconceived notions that social media and Wikipedia
were unreliable sources. In HADM2720, students began by
examining five criteria for evaluating sources, and applying the
criteria to both freely available information and library
collections. The midterm examination asked students to write a
short essay about the importance of these criteria for
determining the authority of the author and publication revenue,
as well as its relevance and currency to the research context.
Next, students used a mixture of these sources to create a
SWOT analysis, a common document used to evaluate the
strengths, weaknesses, opportunities, and threats facing a
business or industry. Through three distinct assignments—an
in-class activity, midterm, and take home research paper—
students developed a better understanding of the importance of
how authority is constructed and contextual in business
research environments. This directly aligns with the
Undergraduate Learning Outcomes stated by the sponsoring
school: “our graduates lead the hospitality industry with
knowledge to analyze and act in a diversity of business
contexts.”

CONCLUSION
Literature and personal experiences informed our
perspective that one-shot information literacy sessions do not
allow for students to create deep, meaningful connections with
content and fully address many of the learning outcomes
specified in course curriculums and library instructional
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philosophies. Further, discipline-specific curricula and course
requirements require students to take on a heavy course load,
leaving little room for the traditional ‘library course’. However,
when librarians teach credit-based, multi-week courses that are
embedded within their discipline, the result of the scaffolded
assessments allow students to show, rather than tell, their
competencies and apply knowledge in distinct contexts and
formats. To successfully build such classes, it is critical that
librarians understand the objectives of the university and
department in which they teach, strategically identify learning
outcomes for the students, and market themselves as both
passionate and capable instructors in information and media
literacy, as well as in the discipline in which their course falls.
__________________________________________________
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